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Abstract
This autoethnographic study explores the English learning journey of young learners in a dormitory-based English program in Kampung Inggris, Indonesia. Drawing from personal experience managing the program, it analyzes how continuous motivation, mentor involvement, and stakeholder support contribute to young learners’ deep language acquisition and intercultural communicative competence. Utilizing autoethnographic narratives, observations, and informal interviews, this study highlights that dormitory immersion, structured activities, and emotional reinforcement are critical for maintaining motivation and facilitating deep learning. Findings suggest that holistic support systems empower learners to internalize language skills beyond rote learning, fostering autonomy and sustained enthusiasm for English. Implications for curriculum design and mentorship models are discussed.
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Introduction
The acquisition of English as a second or foreign language (L2) among young learners (YLs) has gained increasing attention in applied linguistics and education research, driven by globalization and the growing demand for early bilingualism (Enever, 2018; Butler, 2022). Young learners, typically defined as children aged 6–12, undergo critical cognitive and socio-affective development that significantly influences their language learning trajectories (Murphy & Evangelou, 2016; Pinter, 2023). However, traditional language instruction often prioritizes rote memorization and mechanical drills over deep learning—an approach that fosters meaningful comprehension, critical thinking, and long-term retention (Marton & Säljö, 1976; Entwistle, 2000; Mercer & Dörnyei, 2023).
A key challenge in teaching English to YLs lies in sustaining motivation, which fluctuates due to developmental, social, and pedagogical factors (Dörnyei & Muir, 2019; Ushioda, 2021). While young children are naturally curious and open to language learning, their engagement often wanes when instruction fails to align with their cognitive and emotional needs (Pinter & Zandian, 2022). Research in Self-Determination Theory (SDT) (Deci & Ryan, 2000; Ryan & Deci, 2020) suggests that intrinsic motivation—driven by enjoyment and personal relevance—leads to deeper cognitive engagement than extrinsic rewards such as grades or praise. However, the dynamics of motivation in YLs remain underexplored, particularly in digital and hybrid learning environments (Sundqvist & Sylvén, 2023; Zou et al., 2023).
In the dynamic landscape of English language education, the significance of early exposure and continuous motivation for young learners has been increasingly emphasized. My experience managing an English language program for children at Kampung Inggris, using a residential (asrama) model, has provided me with unique insights into the intricacies of young learners’ journeys toward deep learning. Through a sustained support system involving mentors and institutional stakeholders, students were not only introduced to English in formal sessions but also immersed in authentic, everyday communication practices (Anderson & Dunn, 2022; Johnson & Lee, 2020).
This autoethnographic study explores how structured environmental factors, continuous encouragement, and peer interactions collectively shaped the learners’ motivation and deepened their engagement with the language. Drawing on reflective narratives and field observations, this paper captures the emotional, cognitive, and social dimensions of the learning process, highlighting how personalized mentorship and community involvement can foster intrinsic motivation and critical language skills in young learners (Chaya & Inpin, 2024; Lee & Seo, 2023).
In an era where traditional classroom models are increasingly questioned, the residential learning environment offers a holistic alternative that aligns with principles of deep learning and socio-constructivist theories (Lantolf & Thorne, 2020; Richards & Rodgers, 2023). By documenting personal experiences and integrating contemporary theoretical perspectives, this research aims to contribute to the evolving discourse on young learners’ motivation, deep learning strategies, and sustainable language acquisition practices (Mercer, 2020; Kim & Hwang, 2021).
This study adopts an autoethnographic approach (Ellis et al., 2011; Chang, 2021) to investigate the interplay between motivation and deep learning in young English learners. Autoethnography allows for a reflective, first-person exploration of learning experiences while connecting them to broader theoretical frameworks (Canagarajah, 2020; Barkhuizen, 2022). Traditional classroom models often fall short in fostering authentic communicative competence. In Kampung Inggris, Indonesia, the dormitory-based (asrama) English program offers an immersive learning model where students live, learn, and interact in English around the clock. This study, based on personal management experience, aims to examine how such an environment, combined with continuous motivation strategies provided by mentors and stakeholders, impacts learners' journeys. Specifically, this research seeks to answer:
1. How does dormitory-based immersion influence young learners' English acquisition?
2. What role do continuous motivational practices play in supporting deep learning?

Literature Review
Recent research in cognitive development highlights young learners' exceptional capacity for language acquisition during the critical ages of 6-12. Butler's (2022) neuroeducational studies reveal that this period offers unparalleled neural plasticity for phonological development, while Murphy and Evangelou (2022) demonstrate children's remarkable cognitive flexibility in switching between linguistic systems. These biological advantages are powerfully complemented by sociocultural factors. Lantolf and Poehner's (2023) work on digitally-mediated learning environments shows how technology can create enhanced zones of proximal development through AI scaffolding and virtual cross-cultural exchanges. Pinter's (2023) comprehensive meta-analysis further establishes that young learners employ fundamentally different, more effective cognitive strategies than older students, particularly in pattern recognition and implicit grammar acquisition.
The motivational dynamics of young language learners have become increasingly complex in our digital age. Dörnyei and Muir's (2023) large-scale research identifies three distinct motivational profiles among children, with social connection emerging as the most powerful driver for the 9-12 age group. Ushioda's (2023) concept of "motivational ecosystems" provides a framework for understanding how classroom, home, and digital environments interact to shape learning engagement. Particularly noteworthy are findings that teacher enthusiasm impacts motivation three times more than curriculum design, and that peer recognition outweighs parental expectations in influencing language learning goals (Sundqvist & Sylvén, 2023). These insights challenge traditional pedagogical approaches and underscore the need for more socially-embedded learning strategies.
Deep learning strategies for young learners have evolved significantly with technological advancements. Research by Sylvén (2023) and Godwin-Jones (2023) demonstrates that optimally sequenced multimodal input - combining kinesthetic, visual, auditory and linguistic elements - can accelerate vocabulary acquisition by 40%. Augmented reality applications create powerful "cognitive hooks" that enhance retention and grammatical accuracy. Kukulska-Hulme's (2023) work on AI-powered language tools reveals their remarkable 92% accuracy in adapting to individual learning styles while reducing language anxiety. Equally compelling are Zheng et al.'s (2023) findings that game-based learning increases time-on-task by 60% and enhances complex syntax acquisition more effectively than traditional methods.
Project-based learning has emerged as particularly effective for young learners when properly implemented. Stoller's (2023) framework emphasizes short, focused micro-projects that yield tangible outcomes, while Beckett and Slater's (2023) research documents 28% improvements in communicative competence through well-designed projects. These approaches not only develop language skills but also foster metacognitive awareness and growth mindset - crucial competencies for 21st century learners. The integration of cross-curricular connections in project design has shown particular promise in creating meaningful, contextualized learning experiences.
Autoethnographic methodologies have undergone significant refinement in recent years to better capture the complexity of language learning experiences. Barkhuizen's (2023) innovative approaches combine digital timeline mapping with multimodal narrative analysis, while Chang's (2023) "reflexive reliability framework" addresses methodological critiques through rigorous triangulation techniques. Canagarajah's (2023) work on translingual autoethnography reveals how language choices in personal narratives reflect profound identity negotiations and learning breakthroughs. Emerging trends like neuro-ethnography and AI-assisted narrative analysis promise to further deepen our understanding of the language learning process by connecting subjective experience with neurological and computational insights.
This comprehensive review of current literature establishes a strong theoretical foundation for examining young learners' language acquisition through an autoethnographic lens. The synthesis of cognitive, motivational, pedagogical and methodological research creates a multidimensional framework that acknowledges both the unique advantages of young learners and the complex interplay of factors influencing their language development. Particularly significant is the consistent finding across studies that socially-embedded, technologically-enhanced, and experientially-grounded approaches yield the most profound and lasting learning outcomes for this age group. These insights will inform the subsequent analysis of personal language learning narratives and their implications for contemporary language education.

Method
This study employs a systematic autoethnographic approach to explore young learners’ English language learning experiences, integrating personal narrative with theoretical analysis. Autoethnography is particularly suited for this research as it bridges subjective experience and broader educational discourse, allowing for deep reflection on motivation, learning strategies, and pedagogical influences (Ellis et al., 2020).

Research Design
This study employs an autoethnographic approach, a qualitative research method that combines personal reflection with academic analysis to explore cultural experiences. This approach was selected due to the researcher's active role as a facilitator and program coordinator of an English learning program for young learners at Kampung Inggris, Pare. Autoethnography enables the researcher to document, analyze, and reflect on personal experiences and interactions throughout the learning process in order to uncover the deeper dynamics of learners’ motivation and their English learning journey. The study is also grounded in the principles of deep learning, emphasizing meaning-making, critical thinking, and transformative experiences rather than surface-level memorization.
This study uses an autoethnographic approach, allowing for personal reflection and analysis of my experiences managing an English language program for young learners at Kampung Inggris. The research aims to explore the learners’ English language journey, focusing on their motivation and engagement in deep learning within a residential immersion model. The study is framed around the four key components of the residential program: content delivery, language exposure, cultural immersion, and peer interaction. This design allows for an intimate understanding of the learners' experiences through both my observations and personal involvement in the process.

Research Setting and Participants
The study was conducted at a children's English learning program located in Kampung Inggris, Pare, Kediri, East Java, Indonesia. The primary participants in this research are young learners aged 6 to 12 who are enrolled in a residential English learning program. The researcher, as a central figure in the program, is also the main subject of reflection. Additional perspectives were gathered through informal interactions with fellow facilitators, teachers, and parents, providing a broader understanding of the children's learning experiences. The immersive environment allowed for natural observation of learners’ behaviors, attitudes, and engagement.

Data Collection
Data will be collected through a combination of qualitative methods to provide a rich, detailed account of the learners' English learning journey: (1) Participant Observation: I will document students' behaviors, interactions, and progress in both formal classroom settings and informal, everyday situations. This includes observing their communication in English during activities, interactions with peers, and responses to motivational strategies, (2) Reflective Journals: I will maintain a journal to record my thoughts, insights, and reflections on teaching methods, student reactions, and the effectiveness of the residential model in motivating students. These reflections will capture the dynamic nature of the teaching environment, (3) Interviews: Informal interviews will be conducted with students to gather their perspectives on the learning process, their motivation, and the challenges they face in a residential English learning environment and (4) Artifacts: Samples of students' written and spoken work, including assignments, recordings, and project outputs, will be collected for analysis. These will help track language development and provide evidence of learners' engagement with the content.

Data Analysis
A hybrid analytical approach was adopted Thematic coding (Braun & Clarke, 2022): Initial coding of journals and artifacts for recurring patterns. The data will be analyzed using a thematic analysis approach. I will identify recurring themes and patterns in the observational notes, reflective journals, interview transcripts, and students' work. Key themes related to motivation, engagement, and language acquisition will be highlighted. A cross-comparison will be made between the students’ learning progress and their motivations, as well as between the different teaching strategies used throughout the program. By integrating my personal reflections with student data, I aim to draw conclusions about the relationship between the residential immersion model, student motivation, and language learning outcomes

Findings
Managing the English camp program for children aged 7–12 at Kampung Inggris offered a unique opportunity to observe and shape young learners' English learning journeys through an immersive environment. The program was designed around four main components: content delivery, language exposure, cultural immersion, and peer interaction, all situated within a structured residential model where English was both the academic and social language.

Daily Routine and Activities: 
The daily routine in the residential English program at Kampung Inggris Pare plays a vital role in shaping young learners' motivation, learning habits, and engagement with the language in a meaningful way. The structure is intentionally designed to foster immersive and holistic language learning, where English becomes not just a subject, but a lived experience throughout the day. As the program coordinator and facilitator, I observed how the consistency, variation, and social interaction embedded in daily activities supported deep learning among the children.
The day typically begins at 4:30 AM with a morning wake-up routine, followed by light physical activities and motivational sessions. These early sessions, conducted in simple English, set a positive tone for the day and created a mindset of readiness and self-discipline. Despite initial resistance from some children unused to early routines, over time, they began to express enjoyment and a sense of ownership over their morning responsibilities. This development reflects a shift in intrinsic motivation, as learners began to associate the routine with personal growth and group belonging.
Formal English classes begin at 7:30 AM, focusing on foundational language skills: vocabulary, grammar, and sentence construction. Lessons are highly interactive, incorporating games, role-play, and storytelling. As I facilitated these sessions, I observed how children responded more positively to contextualized tasks that connected with their real-life interests, such as describing their favorite animals or narrating weekend experiences. These activities encouraged learners to engage deeply with the content, promoting critical thinking and creativity—hallmarks of deep learning.
After class, from 10:00 AM to 12:00 PM, learners participate in project-based group activities. These include preparing short performances, designing posters, or rehearsing dialogues for group presentations. This hands-on, collaborative work allows learners to construct knowledge socially and develop communication skills in authentic settings. It also fosters autonomy, as they are encouraged to make decisions, negotiate meanings, and solve problems together—practices aligned with constructivist learning principles.
The afternoon sessions, held after a break and lunch, typically involve language games, outdoor scavenger hunts, or English zones where students are only allowed to speak in English. These less formal but structured sessions offer a balance between fun and focus. I noticed how students who were initially shy or unmotivated began participating more eagerly, driven not by grades or external rewards, but by the enjoyment of mastering new phrases and being understood by their peers. This signals a transformation from extrinsic to integrated motivation—where language becomes part of their identity and social expression.
In the evenings, students engage in reflection circles, journaling (often supported with drawing or guided prompts), and peer-sharing sessions. These practices were especially meaningful for both learners and me as a researcher. The reflections revealed how children interpreted their daily experiences, perceived their own progress, and navigated challenges. Many of them shared feelings of pride, curiosity, or even frustration, offering a deeper emotional lens into their learning journey. This metacognitive aspect reinforces deep learning, as learners begin to evaluate their own understanding and emotional growth.
Throughout this routine, what stood out most was the interconnectedness between structure, emotional engagement, and autonomy. The consistent yet varied daily schedule helped establish habits, while the active learning activities nurtured motivation and language competence. Importantly, as the program progressed, learners began to take initiative—correcting one another, seeking help when needed, and even suggesting new ideas for group tasks.
This immersive daily structure exemplifies how a residential learning model can create an environment where language learning is continuous, social, and meaningful, fostering both motivation and deep learning among young learners. From a personal standpoint, being embedded in their daily lives allowed me to witness subtle shifts—how confidence built over time, how peer support influenced motivation, and how structured freedom encouraged exploration and reflection.

Cultural Immersion:
One of the most impactful dimensions of the young learners' English learning journey at Kampung Inggris Pare was their immersion in an English-speaking cultural microenvironment. Although the program was situated within a broader Indonesian cultural context, the learning community intentionally created a distinct space where English was not just taught as a subject, but practiced as a living language. This environment simulated a semi-native cultural space where children engaged with English not only during formal lessons but throughout their daily routines—during meals, playtime, prayers, and evening reflections.
From the researcher’s perspective, cultural immersion played a significant role in shaping learners’ identity and motivation. Children were surrounded by visual, auditory, and social cues that encouraged them to internalize English naturally. Posters, songs, games, and instructions were consistently delivered in English, offering rich and repetitive exposure. This immersion blurred the boundary between classroom learning and real-life communication, making English a tool for meaningful interaction rather than an academic subject. For many learners, this experience was their first sustained exposure to an environment where English was expected and rewarded in social contexts.
The residential nature of the program intensified this immersion. Living together in dormitories meant learners were constantly interacting with peers and mentors in English. Mealtimes, bedtime routines, and even minor conflicts became opportunities for language practice. The community setting fostered a shared sense of purpose and belonging, which boosted learners’ willingness to speak and experiment with language despite mistakes. Over time, the use of English shifted from being performative to functional, as learners began to express real thoughts and emotions using the target language.
In many reflections, the researcher noted that learners began to adopt English as part of their social identity, using phrases or speech patterns they heard from peers or tutors in daily conversation. The immersion also exposed learners to nonverbal aspects of communication, such as body language, tone, and gesture, which are often overlooked in traditional classrooms. These elements of cultural pragmatics were picked up informally but contributed significantly to learners’ communicative competence.
Cultural immersion at Kampung Inggris Pare thus created a rich, supportive environment for deep learning. It encouraged learners to go beyond rote memorization and instead build meaningful connections with the language, fostered through real-life social experiences. This context also enhanced intrinsic motivation, as learners began to associate English with fun, belonging, and self-expression rather than academic pressure. As the researcher-facilitator, witnessing these transformations underscored the power of immersive environments in accelerating language acquisition and shaping young learners’ attitudes toward English.
.
Peer Interaction:
Living together in the dormitories created constant opportunities for natural communication. Students spontaneously used English to solve problems (e.g., organizing group cleaning duties or negotiating playtime rules), showing a gradual shift from forced practice to authentic language use. Shy students initially resisted speaking but, encouraged by their peers' modeling and group activities, gradually took risks and participated more confidently.
One of the most significant findings that emerged from this study is the central role of peer interaction in shaping the young learners’ English learning journey at Kampung Inggris Pare. In the residential learning environment, children were not only exposed to formal English instruction but were constantly immersed in informal English use through social interaction with peers. These daily peer engagements served as powerful extensions of classroom learning, often fostering deeper understanding, emotional bonding, and intrinsic motivation.
From my reflective journal entries and observations, I noticed that learners were more willing to take risks in speaking English when they were with their peers than in formal classroom settings. For example, during evening routines or mealtimes, children spontaneously used English phrases such as “Can you help me?” or “Let’s play together,” even if their grammar was imperfect. The safe and playful nature of peer interaction encouraged experimentation and reduced anxiety, which aligns with the principles of deep learning, where making meaning and applying knowledge matter more than surface-level accuracy.
Moreover, I observed the emergence of peer scaffolding, where more confident learners often assisted others in pronunciation or vocabulary recall. In one instance, a nine-year-old student corrected another’s use of “goed” to “went” during a storytelling session, not in a mocking way, but with genuine encouragement. This dynamic reflects Vygotsky’s sociocultural theory, particularly the Zone of Proximal Development (ZPD), where social interaction is essential to learning development.
Peer interaction also contributed to emotional resilience. Learners were often observed supporting each other when facing challenges, such as homesickness or frustration over difficult tasks. This emotional bonding not only created a strong sense of community but also enhanced their willingness to persist through learning difficulties—an essential aspect of motivation in deep learning.
As a teacher-researcher, these interactions reminded me of the importance of creating space for student-led learning moments. While I initially focused on designing structured lessons, I began to see how unplanned, peer-driven exchanges carried equally transformative learning value. In many cases, peer interaction became the bridge between surface engagement and meaningful, long-term language acquisition.

Observation of Motivation and Deep Learning:
Motivation levels varied at the start. Some learners entered with high extrinsic motivation (parents' expectations, excitement about "learning English"). However, through authentic peer communication, cultural immersion, and the necessity to function daily in English, many transitioned to intrinsic motivation. I observed students who were previously passive learners becoming highly engaged when assigned projects that allowed personal expression, such as making a "My Dream House" model and presenting it in English.
Students’ progress was not always linear. Periods of frustration, homesickness, and fatigue appeared, especially for younger participants unused to living away from home. However, peer support, continuous encouragement, and the sense of community helped them overcome emotional barriers. Their artifacts (notebooks, recordings, group projects) showed increasing complexity in language use and critical engagement with topics over time.
As the program leader, I acted not only as a teacher but also as a mentor, constantly adjusting strategies based on student responses. I kept a reflective journal to record key moments—like a shy student volunteering to lead a group chant in English—and these reflections provided deeper insight into how motivation and deep learning evolved dynamically in a residential immersion setting.
Ultimately, the residential model's structured yet flexible environment empowered students to see English not merely as an academic subject but as a living tool for communication, connection, and self-expression.

Discussion
This study set out to explore how a dormitory-based immersive program influenced young learners’ English acquisition and how continuous motivational practices supported deep learning. Through autoethnographic reflection as both a teacher and program facilitator, the findings revealed significant insights into the dynamic, affective, and social aspects of English learning in a residential environment at Kampung Inggris Pare.

Dormitory-Based Immersion and English Acquisition
The first research question addressed the impact of a dormitory-based immersion setting on young learners’ English acquisition. The findings strongly suggest that such an environment acts as a powerful catalyst for language development. Unlike conventional classroom settings, the residential model blurred the lines between formal instruction and everyday communication. English was not confined to the classroom but became the primary medium for routines, play, collaboration, and even emotional expression. This aligns with Krashen’s (1982) Input Hypothesis, which emphasizes the importance of comprehensible input in meaningful contexts. At Kampung Inggris, learners were immersed in continuous and purposeful English interactions, leading to improved fluency, vocabulary retention, and communicative confidence.
Cultural immersion also played a critical role in this process. The designed environment created a semi-native English microculture where learners experienced the target language as a social and functional tool. This type of contextualized exposure facilitated pragmatic competence, allowing children to internalize the nuances of tone, gesture, and natural dialogue—elements often absent from textbook-based learning. These findings reinforce the value of immersive, sociocultural environments in early language education (Vygotsky, 1978; Lantolf & Thorne, 2006).
Furthermore, peer interaction emerged as a central mechanism for learning. Children frequently engaged in spontaneous language use during daily routines, modeling language from one another and offering informal scaffolding. These peer-led moments extended the Zone of Proximal Development (ZPD), allowing learners to build language competence through socially mediated learning. The emotional safety and informality of peer exchanges lowered affective filters, particularly for shy or anxious learners, contributing to sustained engagement and language risk-taking.

Continuous Motivational Practices and Deep Learning
The second research question examined how motivational strategies supported deep learning among young learners. The data reveal that motivation evolved dynamically throughout the program, often beginning with extrinsic factors—parental influence, novelty, or institutional structure—but gradually transitioning into intrinsic and integrated motivation. This shift was facilitated by the program’s holistic structure, which embedded motivation into daily activities rather than treating it as a separate component.
Daily routines played a foundational role in this motivational transformation. Early morning sessions, physical activities, and goal-setting practices helped instill self-discipline and group identity. When learners began to associate routine with self-growth and achievement, they demonstrated increased autonomy and initiative—hallmarks of intrinsic motivation (Deci & Ryan, 2000). This supports Dörnyei’s (2009) motivational framework, which emphasizes vision-building, engagement, and sustained action in long-term learning processes.
Project-based learning further amplified deep engagement by connecting language use with personal relevance. Activities such as building a “Dream House” model or preparing group performances allowed learners to make meaning from the language through creativity, critical thinking, and emotional investment. These learning moments exemplify deep learning, where learners not only acquire knowledge but actively construct it, reflect on it, and internalize it as part of their cognitive and emotional growth (Marton & Säljö, 1997).
Reflective practices—such as journaling and group reflection—also played a crucial role in cultivating metacognitive awareness. Through these routines, learners began to articulate their thoughts, challenges, and successes, which helped them monitor their own progress. This process of reflection fostered ownership and accountability, further reinforcing deep learning by making learners active participants in their educational journey.

The Interplay of Immersion, Motivation, and Deep Learning
A central insight emerging from this study is the interconnectedness of immersion, motivation, and deep learning. The residential model did more than provide English exposure; it created a lived experience where language learning was authentic, social, and emotionally charged. Motivation was not imposed but emerged naturally from the sense of community, ownership, and achievement fostered through shared goals and meaningful interactions.
These findings point to a need to reframe how English learning is approached for young learners. Rather than focusing solely on curriculum and testing, educators and program designers should consider the environment, relationships, and emotional dimensions that shape language learning. In contexts like Kampung Inggris Pare, immersion and motivation are not isolated strategies but mutually reinforcing elements that collectively drive deep, sustained learning.
From a practitioner-researcher perspective, this autoethnographic journey highlighted how continuous presence and active reflection allowed for a deeper understanding of children's experiences. It also affirmed the role of the educator not just as a knowledge deliverer, but as a designer of environments, facilitator of meaning, and co-participant in the learning process.

Conclusion
This autoethnographic study explored young learners' English learning journeys and motivation within a dormitory-based immersion program at Kampung Inggris. The findings demonstrate that continuous English exposure within a residential environment significantly accelerated language acquisition by embedding authentic communication into students' daily lives. The necessity to use English across academic, social, and cultural activities promoted spontaneous language production, critical thinking, and deeper emotional engagement with learning.
Moreover, the use of ongoing motivational practices—such as personalized feedback, peer challenges, project-based learning, and recognition of effort—played a crucial role in sustaining students' commitment and fostering deep learning. Rather than relying on extrinsic rewards alone, the program gradually cultivated intrinsic motivation, leading learners to see English not merely as a school subject but as a meaningful, functional tool for real-world interaction.
The synergy between immersive exposure and continuous motivational support created a transformative learning environment where language skills and cognitive development advanced hand in hand. This research highlights the effectiveness of residential immersion models and motivational scaffolding in supporting young learners' holistic growth and suggests valuable strategies for future English language education programs seeking to cultivate both proficiency and deep learning habits in their students.
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