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ABSTRACT
The growing use of YouTube as a digital learning platform has expanded opportunities for English language learning among English as a Foreign Language (EFL) learners. This study explored how comprehensible input is presented in bilingual educational videos and how it supports learners’ oral communication development. A qualitative descriptive approach using qualitative content analysis was employed. The data consisted of twelve educational videos purposively selected from four Indonesian English-learning YouTube channels: Sacha Stevenson, Mr D, Englishvit, and Kampung Inggris LC. Data were collected through documentation and non-participant observation and analyzed using coding and thematic analysis. The findings revealed three main themes. First, comprehensible input was constructed through bilingual scaffolding that combined English explanations with Indonesian support, contextual examples, repetition, and multimodal resources. Second, content creators applied bilingual explanation strategies, including direct translation, code-switching, paraphrasing, and contextual explanations, to improve learners’ understanding. Third, the videos promoted oral communication development through pronunciation modeling, repetition, and speaking-oriented activities that encouraged learners to transform language input into spoken production. These findings indicate that bilingual YouTube educational videos serve as effective digital resources for providing comprehensible input and supporting oral communication learning in EFL contexts.
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Introduction 
The rapid development of digital technology has transformed the way English is taught and learned, providing learners with broader access to online educational resources. Among various digital platforms, YouTube has become one of the most widely used media for language learning because it offers authentic audiovisual content that learners can access anytime and anywhere. In Indonesia, the increasing number of YouTube users reflects its growing role not only as a source of entertainment but also as a medium for academic learning. This trend has encouraged many English as a Foreign Language (EFL) learners to utilize YouTube as an alternative learning resource beyond the classroom. Previous studies have shown that YouTube-based learning enhances learners’ motivation, engagement, and language comprehension while creating more interactive learning experiences (Audina et al., 2023; Salsabila et al., 2025). These findings indicate that YouTube has considerable potential to support English language learning in contemporary educational contexts.
Despite its widespread use, many EFL learners continue to experience difficulties in understanding English-medium instructional videos. Listening comprehension is often hindered by rapid speech, unfamiliar accents, limited vocabulary, and the cognitive demands of processing verbal and visual information simultaneously (Çeken & Taşkın, 2022; Shaojie et al., 2022). These challenges suggest that merely providing English input is insufficient for effective language learning. Rather, learners require instructional support that enables them to understand the intended message without excessive cognitive burden. Consequently, bilingual educational videos presented by Indonesian tutors or foreign tutors who are able to communicate in Indonesian may provide more accessible learning experiences by making English input easier to understand.
The importance of understandable language input has long been emphasized in Second Language Acquisition (SLA). (Ellis et al., 2020) and (Gass et al., 2020)explain that language development occurs when learners are exposed to meaningful input that they are able to comprehend and process. This perspective is consistent with Krashen’s Input Hypothesis, which proposes that language acquisition takes place when learners receive comprehensible input that is slightly beyond their current level of proficiency (i+1), supported by contextual information and prior knowledge. In EFL environments, where authentic English exposure is often limited, the availability of comprehensible input becomes particularly important for facilitating language acquisition and encouraging learners to develop their communication skills.
One approach that can increase the comprehensibility of instructional input is the use of bilingual explanation strategies. (García & Wei, 2014) argue that strategically employing learners’ first and second languages enables them to construct meaning more effectively, while (Cummins, 2021) emphasizes that the first language serves as an important cognitive resource in second language learning. In instructional settings, bilingual explanations may include direct translation, code-switching, paraphrasing, and contextual clarification to bridge unfamiliar English concepts with learners’ existing knowledge. Such strategies reduce learners’ cognitive load and facilitate comprehension, making them particularly relevant for digital learning environments where learners often study independently.
The effectiveness of bilingual instructional videos is also supported by Multimedia Learning Theory, which explains that learners understand information more effectively when verbal explanations are integrated with relevant visual representations (Mayer, 2020). Through the combination of spoken language, visual illustrations, captions, demonstrations, and contextual examples, multimedia resources facilitate meaningful cognitive processing and improve learners’ comprehension. As one of the most popular multimedia platforms, YouTube provides opportunities to integrate these features into instructional videos, allowing learners to receive comprehensible input through authentic audiovisual materials that can be accessed repeatedly according to their learning needs.
Previous studies have extensively examined the contribution of YouTube to English language learning. (Audina et al., 2023)reported that educational YouTube videos support language development by providing accessible and engaging learning experiences. Likewise, (Ilyas & Putri, 2020) found that YouTube contributes positively to learners’ speaking performance by exposing them to authentic language use and opportunities for repeated practice. (Alobaid, 2020)Further highlighted the value of audiovisual resources in increasing learner engagement, while (Eisenlauer, 2020a) emphasized the role of multimodal input in promoting language learning and digital literacy. Although these studies confirm the educational value of YouTube, they primarily focus on learning outcomes such as motivation, engagement, and speaking improvement rather than examining how comprehensible input is deliberately constructed within bilingual instructional videos.
Accordingly, an important research gap remains. Existing studies rarely investigate how bilingual explanations function as instructional strategies for constructing comprehensible input in digital learning environments or how such input supports learners’ oral communication development. Furthermore, although interaction and modified input have been recognized as essential elements of language acquisition (Hall, 2022; Long, 2020), these concepts have received limited attention in studies investigating bilingual YouTube educational content. Addressing this gap is important because understanding how bilingual instructional videos present comprehensible input may provide valuable insights for English teachers, content creators, and researchers seeking to design more effective digital learning materials for EFL learners.
Based on this gap, the present study aims to examine how comprehensible input is constructed in bilingual YouTube educational videos, identify the bilingual explanation strategies employed by content creators, and explore how comprehensible input is utilized to support oral communication learning. By analyzing educational videos from Indonesian English-learning YouTube channels, this study contributes to the growing body of research on digital language learning by explaining how bilingual instructional practices facilitate comprehensible input and support English language learning in EFL contexts.

Method 
This study employed a qualitative descriptive research design using qualitative content analysis to examine how comprehensible input is constructed in bilingual YouTube educational videos and how it supports oral communication learning among English as a Foreign Language (EFL) learners. A qualitative approach was considered appropriate because the study aimed to explore and interpret instructional practices rather than measure relationships between variables quantitatively. According to Creswell and Creswell (2023), qualitative research is well-suited to understanding educational phenomena using naturally occurring data. Qualitative content analysis was selected because it enables researchers to systematically identify patterns of meaning, instructional strategies, and communication practices within textual and audiovisual materials while maintaining their original context.
The study was conducted by analyzing English-learning videos available on YouTube, one of the most widely used digital platforms for informal and self-directed language learning. The unit of analysis consisted of twelve educational videos purposively selected from four Indonesian English-learning YouTube channels: Sacha Stevenson, Mr D, Englishvit, and Kampung Inggris LC. These channels were selected because they consistently provide English instructional content for Indonesian EFL learners by integrating English explanations with Indonesian support. The selected videos cover pronunciation, vocabulary, grammar, speaking practice, and common language errors while employing contextual examples and bilingual instructional strategies. Such characteristics make the videos suitable for examining how bilingual explanations contribute to the construction of comprehensible input in English language learning. The study relied entirely on secondary data obtained from publicly accessible YouTube videos, including spoken explanations, subtitles, visual representations, contextual examples, and classroom-like instructional interactions.
The primary data source consisted of the selected twelve YouTube videos. Purposive sampling was employed because the selected videos were considered information-rich cases capable of addressing the research objectives (Patton, 2015). Rather than selecting videos based on popularity or the number of views, the researcher prioritized instructional relevance to the research questions. All selected videos were publicly accessible and possessed adequate audiovisual quality to facilitate detailed observation and analysis.
Data were collected through documentation and non-participant observation. Documentation involved identifying, selecting, and organizing YouTube videos that met the predetermined inclusion criteria. Each selected video was archived to enable repeated observation throughout the analysis process. Subsequently, the researcher watched each video several times to obtain a comprehensive understanding of its instructional content. Spoken explanations, bilingual language use, subtitles, visual representations, contextual examples, gestures, and other instructional features related to comprehensible input were carefully documented. Relevant segments were transcribed, while analytical notes were recorded to capture recurring instructional patterns and emerging ideas. The collected data were then organized according to the video source, instructional topic, and observed teaching strategies. Repeated observation was conducted to enhance the consistency, credibility, and completeness of the collected data before the coding process (Creswell & Creswell, 2023).
The data were analyzed using qualitative content analysis. The analysis began with data familiarization by repeatedly reviewing the selected videos, transcripts, and observational notes to gain a comprehensive understanding of the instructional content. The second stage involved open coding, during which meaningful units related to comprehensible input and bilingual instructional practices were identified and assigned descriptive codes. Similar codes were subsequently grouped into broader categories, including code-switching, translation, pronunciation modeling, contextual examples, visual support, subtitles, repetition, and corrective feedback. These categories were then synthesized into overarching themes representing instructional strategies for constructing comprehensible input in bilingual YouTube educational videos. Finally, the identified themes were interpreted using Krashen’s Input Hypothesis, Bilingual Explanation Strategies, and Mayer’s Cognitive Theory of Multimedia Learning to explain how bilingual instructional practices facilitate English comprehension and support learners’ oral communication development. Throughout the analysis, the coding process was continuously reviewed and refined to ensure the consistency and trustworthiness of the findings.

	FINDINGS 
This section presents the findings of the qualitative content analysis of twelve educational YouTube videos selected from four Indonesian English learning channels. The presentation begins with an overview of the characteristics of the selected videos, followed by the coding matrix used during the analysis and the themes generated from the coding process. The findings are then discussed in relation to previous studies and relevant theoretical perspectives.



Table 1. Characteristics of the Selected Educational YouTube Videos
	No
	Channel
	Video tittle
	Topic
	Duration
	Reason for selection

	1
	Sacha Stevenson
	10 Kesalahan Org Indonesia Klo Pake Bahasa Inggris
	Speaking errors
	12:25
	Demonstrates bilingual explanations and corrective feedback

	2
	Sacha Stevenson
	10 Kata Yg Lo Salah Ngucap Dalam Bahasa Inggris
	Speaking errors
	11:53
	Illustrates pronunciation modeling supported by Indonesian explanations and repetition.

	3
	Sacha Stevenson
	Cara Gampang Berbahasa Inggris Kayak Native Speaker 
	Speaking strategies
	20:25
	Provides communicative speaking strategies through bilingual explanations and authentic examples.

	4
	Mr D
	Bedanya sick, ill, hurt, pain, ache, sore by guruku Mr D
	vocabulary
	5:57
	Explains semantic differences through Indonesian

	5
	Mr D
	Percakapan Petunjuk Arah di Dalam ➡️ 🚻
	Speaking practice
	5:58
	Demonstrates contextual dialogue and authentic conversational practice.

	6
	Mr D
	Terjemahan Istilah Jorok ke Bahasa Inggris!
	vocabulary
	5:05
	Presents vocabulary learning through contextual translation and bilingual clarification.

	7
	Englishvit
	wajib Nonton! Perbedaan Idiom dan Slang(Englishvit Channel)
	Idioms and slang
	7:27
	Explains idiomatic expressions through bilingual instruction and real-life contexts.

	8
	Englishvit
	Cara Menggunakan "Have been" dan "Has been" Dalam Bahasa Inggris
	grammar
	8:23
	Demonstrates grammar explanations supported by contextual examples.

	9
	Englishvit
	Kata-kata Bahasa Inggris Yang Sering Salah Diucapkan (Silent Letter)
	Pronounciation
	7:42
	Focuses on pronunciation modeling and corrective feedback.

	10
	Kampung Inggris LC
	UDAH MAKAN ITU ‘DID YOU EAT’ ATAU ‘HAVE YOU EATEN’?| 
	Grammar
	5:13
	Explains grammar through bilingual instruction and interactive questioning.

	11
	Kampung Inggris LC
	YAKIN BISA BEDAIN VERB 1, 2, 3? 😏
	Grammar
	6:24
	Integrates grammar explanation with learner engagement and corrective feedback.

	12
	Kampung Inggris LC
	RAHASIA ONLY & JUST YANG PERLU KAMU TAHU DALAM BAHASA INGGRIS
	Grammar 
	6:34
	Uses bilingual explanations and contextual examples to clarify language use.


(Source: Research data, 2026) 	
Based on Table 1, the analysis revealed that the twelve selected educational YouTube videos represented a diverse range of English learning content delivered through four Indonesian educational channels, namely Sacha Stevenson, Mr D, Englishvit, and Kampung Inggris LC. The videos covered various language topics, including grammar, vocabulary, pronunciation, speaking strategies, speaking practice, and idioms and slang. This diversity indicated that English learning content on YouTube is not limited to teaching individual language components but also addresses learners' communicative needs in different contexts. In addition, the videos ranged from approximately five to twenty minutes in duration, suggesting that content creators adapted the length of their lessons according to the complexity of the material presented. Another notable finding was that every selected video served a clear instructional purpose, as reflected in the reasons for selection, which included bilingual explanations, contextual examples, pronunciation modeling, interactive questioning, and corrective feedback. Overall, these findings demonstrated that the selected videos provided a comprehensive dataset for examining how English language instruction is designed and delivered through YouTube.
Further analysis of Table 1 showed several recurring instructional characteristics across the selected videos. One of the most prominent findings was the consistent use of bilingual instruction, where English explanations were supported by Indonesian translations to facilitate learners' understanding. The videos also demonstrated the frequent use of contextual examples that helped learners understand how vocabulary, grammar, and expressions could be applied in authentic communication. In addition, pronunciation modeling and corrective feedback appeared repeatedly, particularly in videos focusing on pronunciation accuracy and common language errors. Interactive learning activities, such as dialogue demonstrations, repetition, and guiding questions, were also identified, indicating that the creators attempted to engage viewers actively throughout the learning process. Although each channel presented different language topics and teaching styles, they all shared the common objective of making English learning practical, understandable, and relevant for Indonesian EFL learners. These recurring characteristics formed the initial analytical categories that guided the coding process presented in Table 2.
 
Table 2. Coding Matrix of Instructional Strategies Identified in the Selected Videos
	No
	Instructional strategies 
	Bilingual Explanation
	Contextual Examples
	Pronunciation Modeling
	Translation
	Corrective Feedback
	Visual/Multimodal Support

	1
	✓
	✓
	✓
	✓
	✓
	✓
	✓

	2
	✓
	✓
	✓
	✓
	✓
	✓
	✓

	3
	✓
	✓
	✓
	✓
	✓
	✓
	✓

	4
	✓
	✓
	✓
	✓
	✓
	✓
	–

	5
	✓
	✓
	✓
	✓
	–
	✓
	–

	6
	✓
	✓
	✓
	–
	✓
	✓
	–

	7
	✓
	✓
	✓
	–
	✓
	
	✓

	8
	✓
	✓
	✓
	–
	✓
	✓
	✓

	9
	✓
	✓
	✓
	✓
	✓
	✓
	✓

	10
	✓
	✓
	✓
	✓
	✓
	✓
	✓

	11
	✓
	✓
	✓
	✓
	✓
	✓
	✓

	12
	✓
	✓
	✓
	–
	✓
	✓
	✓


 (Source: Researcher's analysis, 2026)
Table 2 presents the initial coding matrix generated during the content analysis. The identified instructional features, including bilingual explanation, contextual examples, pronunciation modeling, translation, corrective feedback, and visual or multimodal support, served as the initial codes for the analytical process. These codes were subsequently compared, categorized, and synthesized into three overarching themes that directly address the research questions. This coding process ensured that the themes emerged systematically from recurring instructional patterns identified across the twelve selected YouTube videos.	


Table 3. Themes Development from Initial Codes
	Theme
	Supporting codes
	Description

	Theme 1. Constructing Comprehensible Input through Bilingual Scaffolding
	Bilingual Explanation, Translation, Contextual Examples, Visual/Multimodal Support
	English input was made comprehensible through bilingual explanations, strategic translation, contextual examples, repetition, and multimodal resources that helped learners understand unfamiliar language while maintaining exposure to English.

	Theme 2. Bilingual Explanation Strategies Used in Educational Videos
	Bilingual Explanation, Translation, Code-switching, Contextual Examples
	Content creators employed bilingual instructional strategies, including translation, code-switching, and contextual explanations, to clarify vocabulary, grammar, and communicative expressions.

	Theme 3. Utilizing Comprehensible Input to Support Oral Communication Learning
	Pronunciation Modeling, Pronunciation Practice, Repetition, Speaking Practice
	Comprehensible input was utilized to support oral communication by providing pronunciation models, guided repetition, corrective feedback (when present), and speaking-oriented activities that encouraged learners to practice English orally.


 (Source: Researcher's analysis, 2026)
As presented in Table 3, the initial codes were grouped into broader conceptual categories and subsequently synthesized into three final themes. These themes explain how comprehensible input is constructed, the bilingual explanation strategies employed by content creators, and the ways comprehensible input supports oral communication learning in bilingual YouTube educational videos. The following sections discuss each theme in detail.
The emergence of these themes demonstrates that English instruction on YouTube extends beyond the simple presentation of language materials. Instead, the selected videos integrate various instructional strategies to facilitate comprehension, encourage learner participation, improve pronunciation accuracy, and sustain learners' attention through multimodal resources. Although each YouTube channel adopts its own instructional style and focuses on different language topics, the recurring presence of these themes suggests a shared pedagogical orientation toward making English learning accessible, practical, and meaningful for Indonesian EFL learners. The following sections discuss each theme in greater detail.
Constructing Comprehensible Input through Bilingual Scaffolding 
Based on the analysis of the twelve selected YouTube videos, comprehensible input was primarily constructed through bilingual scaffolding that combined English explanations with Indonesian translations. Rather than presenting English as an isolated language, the content creators consistently alternated between the two languages to ensure that learners could understand new vocabulary, grammatical structures, and expressions. This bilingual support reduced the cognitive burden associated with unfamiliar language while maintaining learners' exposure to English.
The videos also employed simplified explanations, repetition of important expressions, and contextual examples drawn from everyday situations. Instead of providing literal translations alone, creators frequently elaborated on meanings using familiar contexts, allowing learners to connect new linguistic forms with real-life experiences. These practices demonstrate that comprehensible input was intentionally designed by making English accessible without eliminating learners' first language.
Furthermore, visual elements such as on-screen text, subtitles, gestures, and illustrations complemented verbal explanations. These multimodal resources strengthened learners' comprehension by presenting language through multiple channels simultaneously, making complex linguistic input easier to process.
Bilingual Explanation Strategies Used in Educational Videos
The analysis identified several bilingual explanation strategies consistently employed across the four YouTube channels. The most frequent strategy was direct translation, in which English words or expressions were immediately explained in Indonesian after being introduced. This strategy enabled learners to verify meaning quickly while maintaining exposure to authentic English input.
Another common strategy was code-switching between English and Indonesian during explanations. Rather than translating every sentence, content creators selectively shifted languages to clarify difficult concepts, explain grammar rules, or emphasize important points. This flexible movement between languages maintained learners' attention while preventing misunderstandings.
Additionally, creators frequently incorporated contextual examples, short dialogues, pronunciation demonstrations, and paraphrasing to reinforce understanding. Instead of relying solely on dictionary-like definitions, they embedded language within meaningful communicative situations. These explanation strategies collectively functioned as instructional scaffolds that supported learners in constructing meaning from English input.
Utilizing Comprehensible Input to Support Oral Communication Learning
The findings indicate that comprehensible input was utilized not only to facilitate language understanding but also to encourage learners' oral communication development. Pronunciation modeling emerged as one of the most frequently observed instructional practices. Content creators demonstrated the pronunciation of words and expressions before inviting viewers to repeat them, allowing learners to imitate accurate pronunciation patterns.
Many videos also included opportunities for oral practice through repetition, short conversational examples, and speaking prompts. These activities encouraged learners to transform comprehensible input into spoken production by practicing vocabulary and expressions within meaningful communicative contexts.
Moreover, bilingual explanations reduced learners' anxiety when engaging with spoken English because unfamiliar language was immediately clarified through Indonesian support. As learners understood the meaning of English expressions more easily, they were more likely to participate in pronunciation practice and speaking activities. This finding suggests that comprehensible input in bilingual educational videos functions not only as a source of language exposure but also as a foundation for developing oral communication skills.

Discussion 
The present study examined how comprehensible input is constructed in bilingual YouTube educational videos and how it supports oral communication learning among Indonesian EFL learners. The findings revealed three interconnected themes that explain the pedagogical characteristics of bilingual instructional videos. First, comprehensible input was constructed through bilingual scaffolding that combined English explanations with Indonesian support, contextual examples, repetition, and multimodal resources. Second, bilingual explanation strategies, including translation, code-switching, contextual clarification, and pronunciation demonstrations, were employed to facilitate learners’ understanding of English language concepts. Third, comprehensible input was utilized to promote oral communication through pronunciation modeling, guided repetition, and speaking-oriented practice. Rather than simply confirming the educational value of YouTube, these findings provide a deeper explanation of the instructional processes that enable bilingual educational videos to support English language learning in EFL contexts.
Constructing Comprehensible Input through Bilingual Scaffolding
The findings indicate that comprehensible input in bilingual YouTube educational videos is achieved through carefully designed instructional scaffolding rather than through the simplification of English alone. Across the analyzed videos, English explanations were consistently accompanied by Indonesian support, contextual illustrations, repetition, and multimodal resources that enabled learners to understand unfamiliar linguistic forms while remaining engaged with the target language. These instructional features suggest that comprehensible input is created by making English meaningful and accessible without removing learners from authentic language exposure. Instead of functioning as direct translation, bilingual support served as an instructional bridge that connected learners’ existing knowledge with new English concepts.
This interpretation is consistent with Krashen’s Input Hypothesis, which proposes that language acquisition occurs when learners are exposed to input that is slightly beyond their current level of proficiency but remains understandable through contextual support (Krashen, 1985). The bilingual instructional practices identified in this study demonstrate how such support can be implemented in digital learning environments. Indonesian explanations, contextual examples, and repeated exposure enabled learners to process unfamiliar vocabulary and grammatical structures without interrupting the continuity of English instruction. Consequently, learners were encouraged to focus on meaning before attending to linguistic accuracy, which is one of the essential characteristics of comprehensible input.
The findings also correspond with more recent perspectives on second language acquisition that emphasize the importance of instructional support in facilitating language comprehension. Previous studies have suggested that strategic use of learners’ first language can reduce confusion, clarify complex concepts, and increase learning efficiency, particularly among beginner and intermediate EFL learners. The present study reinforces these arguments by demonstrating that bilingual scaffolding is not merely an additional feature of instructional videos but an integral component of how comprehensible input is constructed. Unlike earlier studies that primarily emphasized the positive influence of YouTube on learner motivation or speaking performance, this study explains the pedagogical mechanisms embedded within bilingual educational videos. By identifying the interaction between bilingual explanations, contextual examples, repetition, and multimodal resources, the study provides a more detailed understanding of how instructional design contributes to language comprehension in digital learning environments.
Another important implication of these findings concerns the role of multimodal learning. The selected videos consistently combined spoken explanations with subtitles, gestures, visual illustrations, and on-screen text. These multimodal elements complemented bilingual explanations by presenting information through multiple channels, enabling learners to process language more efficiently. Such findings support the view that meaningful language learning is strengthened when verbal and visual information are integrated within a coherent instructional design. Accordingly, comprehensible input in bilingual YouTube educational videos should be understood as the result of multiple complementary instructional strategies rather than a single teaching technique.
Bilingual Explanation Strategies as Instructional Support
The second theme demonstrates that bilingual explanation strategies play a central role in transforming English instructional content into comprehensible input. The findings revealed that content creators consistently employed direct translation, code-switching, contextual examples, paraphrasing, and pronunciation demonstrations to clarify vocabulary, grammatical structures, and communicative expressions. Rather than functioning as isolated teaching techniques, these strategies complemented one another to support learners in constructing meaning throughout the instructional process. By alternating strategically between English and Indonesian, the content creators maintained learners’ engagement with the target language while ensuring that important concepts remained understandable.
From a pedagogical perspective, these findings suggest that bilingual explanation should not be viewed as excessive dependence on the learners’ first language. Instead, it represents an instructional strategy that facilitates comprehension while preserving meaningful exposure to English. Translation was primarily used to introduce or verify the meaning of unfamiliar expressions, whereas code-switching served to clarify complex explanations and emphasize important points. Contextual examples and paraphrasing further strengthened comprehension by connecting new language forms with familiar situations. The combination of these strategies enabled learners to process instructional content more efficiently without disrupting the natural flow of learning.
These findings are consistent with previous studies emphasizing the educational value of bilingual instruction in EFL contexts. Earlier research has reported that code-switching and first-language support reduce learners’ cognitive demands, facilitate vocabulary acquisition, and improve comprehension during language learning. Nevertheless, most previous studies have discussed bilingual explanation within classroom interaction between teachers and students. The present study extends this understanding by demonstrating that similar instructional strategies are systematically embedded within asynchronous YouTube educational videos. This finding highlights that effective bilingual instruction is not restricted to formal classroom settings but can also be successfully implemented through digital learning platforms where learners study independently. Consequently, bilingual explanation emerges as an essential pedagogical resource that supports self-directed English learning in online environments.
The findings also indicate that bilingual explanation contributes to learner autonomy. Because explanations are presented in a clear and structured manner, learners are able to review instructional videos repeatedly according to their individual learning pace. This flexibility allows them to revisit difficult concepts, repeat pronunciation practice, and reinforce vocabulary understanding whenever necessary. Such opportunities are particularly valuable in EFL contexts where exposure to authentic English outside the classroom remains relatively limited. Therefore, bilingual explanation strategies not only facilitate immediate comprehension but also encourage independent and continuous language learning.
Utilizing Comprehensible Input to Support Oral Communication Learning
The third theme demonstrates that comprehensible input in bilingual educational videos extends beyond facilitating language comprehension and contributes directly to learners' oral communication development. The analyzed videos consistently integrated pronunciation modeling, guided repetition, short dialogues, and speaking-oriented activities that encouraged learners to transform language input into spoken production. Rather than positioning learners as passive recipients of information, the instructional design actively invited them to imitate pronunciation, repeat expressions, and practice using English within meaningful communicative contexts. These activities illustrate that comprehensible input functions as the foundation upon which oral communication skills can gradually develop.
This interpretation supports Krashen’s view that meaningful language acquisition begins with comprehensible input while also complementing Swain’s Output Hypothesis, which emphasizes the importance of language production in developing communicative competence (Swain, 1985). After learners had understood vocabulary, pronunciation, and grammatical structures through bilingual explanations, they were encouraged to produce the target language through guided speaking practice. This sequence illustrates that input and output should not be regarded as separate processes but as complementary stages of language learning. The bilingual support provided throughout the instructional videos reduced learners’ uncertainty before speaking, allowing them to participate in oral activities with greater confidence.
Another noteworthy finding concerns the relationship between comprehension and learner confidence. The analysis suggests that learners are more willing to participate in pronunciation practice and speaking activities when they clearly understand the intended meaning of the language being learned. Indonesian explanations minimized misunderstanding, while pronunciation demonstrations and repeated practice provided learners with opportunities to improve both pronunciation accuracy and speaking fluency. This finding indicates that comprehensible input contributes not only to linguistic understanding but also to the development of confidence, an important factor influencing oral communication among EFL learners.
Compared with previous studies, the present research offers a different perspective on the contribution of YouTube to speaking development. Earlier investigations generally concluded that YouTube improves speaking performance or learner motivation without explaining the instructional mechanisms responsible for these outcomes. In contrast, this study demonstrates that oral communication development is supported through a sequence of pedagogical practices that begins with bilingual scaffolding, continues through meaningful comprehensible input, and culminates in guided oral production. By explaining this instructional process, the study contributes a more comprehensive understanding of how bilingual educational videos facilitate both receptive and productive language development in digital learning environments.
Overall, the discussion indicates that bilingual YouTube educational videos represent more than accessible sources of English learning materials. Their instructional design integrates comprehensible input, bilingual explanation strategies, and multimodal resources into a coherent learning process that facilitates language comprehension while encouraging active oral communication. The study therefore contributes to the growing body of research on digital language learning by explaining not only the educational value of YouTube but also the pedagogical processes through which bilingual instructional videos support English language acquisition among Indonesian EFL learners. These findings provide practical implications for English teachers and digital content creators in designing instructional materials that effectively combine bilingual support, comprehensible input, and speaking-oriented activities to enhance learners’ language development.
Conclusion
This study examined how comprehensible input is constructed, the bilingual explanation strategies employed, and the ways comprehensible input supports oral communication learning in bilingual YouTube educational videos. Through a qualitative content analysis of twelve videos from four Indonesian English-learning YouTube channels, the findings reveal that comprehensible input is systematically constructed through bilingual scaffolding that combines English explanations with strategic Indonesian support. The integration of simplified language, contextual examples, repetition, and multimodal resources makes English input more accessible while maintaining learners’ exposure to the target language.
The analysis also shows that bilingual explanation strategies, including direct translation, code-switching, paraphrasing, contextualized examples, and pronunciation modeling, function as instructional scaffolds that facilitate learners’ comprehension of vocabulary, grammar, and communicative expressions. Rather than reducing English exposure, these strategies help learners interpret meaning more effectively and create a supportive learning environment for independent language learning through digital media.
Furthermore, the findings indicate that comprehensible input contributes to oral communication learning by providing pronunciation models, repetition activities, and speaking-oriented practice that encourage learners to transform language input into spoken production. Bilingual explanations reduce learners’ uncertainty when encountering unfamiliar language, enabling them to participate more confidently in pronunciation and speaking practice. These findings suggest that bilingual YouTube educational videos serve not only as sources of comprehensible input but also as effective digital learning resources that support the development of oral communication skills.
This study contributes to the growing body of research on technology-enhanced language learning by demonstrating how bilingual educational content can operationalize the principles of comprehensible input in authentic online learning environments. The findings offer practical implications for English educators and content creators, highlighting the importance of combining bilingual scaffolding with meaningful communicative activities when designing instructional videos. Future research may expand this study by investigating learners’ perceptions, measuring learning outcomes quantitatively, or examining bilingual instructional practices across different educational contexts and digital platforms.
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