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ABSTRACT
Speaking in English is one of the most challenging skills for non-course English students at University KH. Mukhtar Syafaat. This study aims to analyze the speaking difficulties which are faced by non-course English students at the university and identify the factors that influence these difficulties. The study uses a qualitative method through interviews and classroom observations. The results show that students experience difficulties in speaking English due to lack of practice, limited vocabulary, and low self-confidence. Additionally, factors such as learning environment, teaching method, and students’ language background also influence their speaking difficulties. Students have difficulties in organizing their ideas and expressing their opinion in English. They also experience difficulties in understanding and using correct English structures. This study is expected to contribute to the more effective development of SpeEnglish-speaking teaching methods at University KH. Mukhtar Syafaat. Thus, this study can help improve the quality of English teaching and assist students in improving their speaking skills. The result of this study can also be used as a reference to develop more effective teaching strategies and improve students’ speaking abilities. Therefore, this study has significant importance in improving the quality of English education at University KH. Mukhtar Syafaat.
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Introduction 
Speaking is one of the most essential language skills because it enables learners to communicate ideas, feelings, and information effectively in various social and academic contexts (Alek et al., 2020). In English as a Foreign Language (EFL) learning, speaking is often considered an indicator of language mastery because learners are expected to use the language interactively and meaningfully. According to speaking plays a significant role in developing learners' communicative competence and facilitates successful communication in real-life situations. Similarly, argue that speaking requires not only linguistic knowledge but also the ability to use language appropriately in social interactions (Intang et al., 2023; Saeed et al., 2016).
One of the primary factors contributing to students' difficulties in developing speaking skills at KH. Mukhtar Syafaat University is the limited requirement to use English in academic settings. Students are rarely expected to communicate in English during classroom activities, and even academic presentations often allow the use of a combination of Indonesian and English. Consequently, learners have limited exposure to authentic speaking practice and few opportunities to engage in meaningful oral interaction. This condition may reduce their willingness to communicate in English, as learners tend to participate less actively when they perceive little necessity to use the target language. Research has shown that willingness to communicate is strongly influenced by the availability of speaking opportunities and supportive communicative environments (Lee & Lu, 2023). Furthermore, when students lack regular opportunities to use English, they may become less motivated to independently improve their speaking proficiency, resulting in slower development of oral communicative competence (Öz et al., 2015; Universitas Negeri Makassar, Makassar, Indonesia, sukardi.weda@unm.ac.id et al., 2021).
KH. Mukhtar Syafaat University (UIMSYA) Blokagung Banyuwangi was selected as the research site due to its distinctive characteristics, which differentiate it from both public universities and many other Islamic higher education institutions in Indonesia. UIMSYA is a pesantren-based university operating under the Darussalam Blokagung Banyuwangi Islamic Boarding School Foundation. This unique institutional setting integrates higher education with the values and traditions of Islamic boarding school education, creating a learning environment in which academic, religious, and character development are closely interconnected. As a result, students experience a combination of formal university education and pesantren life, making UIMSYA a particularly interesting context for investigating English language learning.
Another distinctive feature of UIMSYA is that the majority of its students are also santri residing in the Darussalam Islamic Boarding School. To support language development among the santri, the pesantren has established the Institute for Foreign Language Development (Lembaga Pengembangan Bahasa Asing or LPBA), which supervises various language programs, including Arabic and English courses. The English language program is organized into three separate institutions, consisting of one course for male students and two courses for female students. These programs provide learners with structured language instruction and opportunities to practice English regularly, particularly in developing their communicative competence and speaking proficiency. Therefore, students who participate in these programs are generally exposed to a more intensive English-learning environment compared to those who do not enroll in the courses.
 In the present study, the term non-course students refer to university students who are not enrolled in and do not participate in any of the English language courses administered by LPBA. Although these students study within an educational environment where English-learning facilities and language programs are available, they do not receive the additional instruction and speaking practice offered by the courses. Consequently, their exposure to English is often limited to classroom activities and individual learning efforts. Investigating the speaking skills of non-course students is particularly important because it can provide valuable insights into the challenges faced by learners who have access to a language-supportive environment but lack intensive English training. This context makes UIMSYA an appropriate setting for examining factors that influence students' speaking development and their willingness to use English in academic communication.
Speaking in English is widely recognized as one of the most challenging skills for non-course English students. At University KH. Mukhtar Syafaat, students who are not enrolled in the English major often experience difficulties in expressing their ideas orally in English (Integration of Islamic Study in English Language Teaching, 2024). This phenomenon is not limited to this institution but also occurs in many other educational contexts in Indonesia (Ibna Seraj & Hadina, 2021). According to Brown (2001), speaking is considered the most complex language skill because it requires learners to organize ideas, apply appropriate grammatical structures, and use language effectively within social contexts. As a result, non-course English students frequently encounter obstacles related to fluency, accuracy, and confidence when speaking English.
Several previous studies have examined students’ difficulties in speaking English. (Normawati et al., 2023) for instance, found that university students experienced speaking difficulties due to limited vocabulary and a lack of speaking practice. Similarly, Sari (2020) revealed that teaching methods used by lecturers significantly influenced students’ speaking performance. However, these studies did not comprehensively explore the various factors contributing to speaking difficulties, nor did they specifically focus on the context of non-course English students at University KH. Mukhtar Syafaat. Consequently, there is still limited understanding of the linguistic, psychological, and environmental factors underlying speaking difficulties among non-course English students in this particular setting. Therefore, it is important to analyze the difficulties of speaking English among non-course English students at University KH. Mukhtar Syafaat.
This article responds to the limitations of previous studies by analyzing the speaking difficulties experienced by non-course English students at University KH. Mukhtar Syafaat. The purposes of this study are to identify the types of speaking difficulties faced by students, examine the factors influencing these difficulties, and propose strategies to improve students’ speaking skills. Based on this background, the study hypothesizes that students’ speaking difficulties are influenced by factors such as lack of practice, limited vocabulary, and low self-confidence. To examine these issues, this study employs interviews and classroom observations. The findings of this study are expected to contribute to the development of more effective and context-sensitive English teaching methods and to provide practical recommendations for improving the speaking skills of non-course English students at University KH. Mukhtar Syafaat.
Method 
	Qualitative research is an approach that aims to explore and understand the meanings, experiences, and perspectives of individuals regarding a particular phenomenon within its natural setting. Unlike quantitative research, which focuses on numerical data and statistical analysis, qualitative research emphasizes rich, descriptive data collected through methods such as interviews, observations, and document analysis (Makateng & Mokala, 2025). This approach enables researchers to gain a deeper understanding of participants' perceptions, behaviours, and social contexts, making it particularly suitable for investigating complex educational and social issues. 
In this study, a qualitative method was employed because it allows the researcher to investigate students' experiences and perceptions in depth, particularly regarding the factors influencing their listening comprehension difficulties. Data were gathered through semi-structured interviews to obtain detailed information that could not be captured through numerical measurements. The collected data were then analysed thematically to identify recurring patterns and themes related to the research objectives. Qualitative methodology is appropriate for exploring subjective experiences and understanding how individuals construct meaning from their interactions and learning environments, providing comprehensive insights into educational phenomena (Kempen, 2025). 
An unstructured interview is a qualitative data collection technique that allows participants to express their experiences, opinions, and perspectives freely without being restricted to a predetermined sequence of questions. Rather than following a rigid interview guide, the researcher begins with broad topics and develops follow-up questions naturally according to the participants' responses. This flexibility enables the researcher to obtain rich, detailed, and context-specific information while building rapport with participants. Qualitative interviews commonly employ unstructured or semi-structured protocols to facilitate an open conversation that generates meaningful, non-numerical data about social phenomena (Marcucci & Elmesky, 2026). 
In this study, unstructured interviews were employed to explore students' experiences and perceptions regarding the factors contributing to their listening comprehension difficulties. The flexible nature of unstructured interviews enabled the researcher to probe emerging issues, ask spontaneous follow-up questions, and gain deeper insights into participants' responses. This approach was considered appropriate because it encouraged participants to share their experiences naturally and provided comprehensive information that supported an in-depth understanding of the research problem. Recent methodological studies also emphasize that unstructured interviews enhance the depth, authenticity, and richness of qualitative data when researchers carefully guide the conversation while remaining responsive to participants' narratives.
FINDINGS 
	4.1 Linguistic Difficulties in English Speaking
The results of this study show that non-course English students at University KH. Mukhtar Syafaat experiences significant linguistic difficulties when speaking English. Based on interview data, most students reported having limited vocabulary, which made it difficult for them to express ideas clearly. Student A said that “I don’t have many vocabularies that’s why I often feel difficult to speak English”.  Students often paused during speech or used Indonesian words when they could not find appropriate English expressions.
Grammatical difficulties were also identified as a major issue. Students expressed uncertainty in using correct sentence structures and tenses, which caused hesitation while speaking. Student B stated that “I worry that my grammar structure is not correct and it influences my listener’s understanding also. When my grammar structure is not correct, I’m afraid that they don’t get my point or they misunderstand with what I meant. So, this is the caution why I don’t speak English” Personal interview revealed that students frequently stopped mid-sentence or produced incomplete sentences due to grammatical confusion. In addition, pronunciation problems were evident, particularly in producing certain sounds and applying correct word stress, which affected message clarity. Student C told that “I’m not good at pronunciation, it makes me worry to speak English. Cause pronunciation influences meaning so when I don’t speak by good pronunciation later my audience doesn’t understand like what I told before”. 
4.2 Psychological Barriers to Speaking
The findings also indicate that psychological barriers strongly affect students’ speaking performance. Interview data show that many students experienced low self-confidence and anxiety when speaking English, especially in front of their peers. Fear of making mistakes was frequently mentioned as the main reason for students’ reluctance to speak. Student D said that “at this class many course students, I feel insecure with them and I’m afraid that when I speak the incorrect English, they will laugh me or even insult me”.
Some students supported these findings, because they were showing that students tended to avoid speaking voluntarily. Some students spoke very softly, avoided eye contact, or remained silent when asked to respond in English. These behaviours indicate that anxiety and lack of confidence significantly limit students’ participation in speaking activities.


4.3 Environmental Factors: Limited Practice and Exposure
Environmental factors were also found to contribute to students’ speaking difficulties. Most students reported having limited opportunities to practice speaking English outside the classroom. As non-course English students, they do not participate in English-focused programs or extracurricular activities that encourage regular speaking practice.
Interview data showed that speaking activities in class were limited in duration and frequency. English was rarely used for daily communication on campus, student E stated that “at this class almost never speaking English even at presentation we don’t speak English anymore. There is not any pressing for us to speak English. Here also there is no regulation, time zone or English area that make us must speak English, so here we don’t have any effortful to speak in English at class” and students had minimal exposure to authentic English input. As a result, students lacked sufficient practice to develop fluency and confidence in speaking.

Discussion 
These findings are consistent with previous studies that identify limited vocabulary as one of the primary linguistic barriers affecting EFL students' speaking performance. A study by (Anggraini et al., 2025) found that students from non-English majors frequently experienced difficulties expressing their ideas because of inadequate vocabulary knowledge. As a result, learners tended to hesitate, switch to their first language, or stop speaking when they were unable to recall appropriate English words.
These findings are in line with previous studies emphasizing that psychological factors are among the strongest predictors of speaking difficulties in EFL contexts. A study by (Ariyanti, 2016; Sari, 2022) reported that fear of making mistakes and peer judgment were the most dominant psychological barriers affecting Indonesian university students' speaking performance. Their study revealed that students frequently felt insecure when speaking in front of classmates whom they perceived to have better English proficiency. As a result, students tended to remain silent, hesitate, or avoid speaking opportunities altogether. Therefore, the findings of the present study support previous research by confirming that psychological barriers, particularly low self-confidence, speaking anxiety, and fear of negative evaluation, continue to hinder students' oral communication in EFL classrooms.
(Rahmawati et al., 2025) reported that the absence of a supportive English-speaking environment significantly affected Indonesian EFL students’ speaking ability. Their findings showed that students who rarely used English in daily communication had lower confidence and fewer opportunities to develop speaking fluency than those who actively participated in English clubs or other language-related activities. Therefore, the present study supports previous research by confirming that limited exposure to English and the lack of opportunities for regular speaking practice remain significant environmental barriers for non-course English students.
Conclusion 
This study aimed to investigate the speaking difficulties experienced by non-course English students at University KH. Mukhtar Syafaat using a qualitative research approach. Through unstructured interviews, the study explored students’ experiences and perceptions regarding the factors that hinder their English-speaking performance. The findings demonstrate that speaking difficulties among non-course English students are influenced by a combination of linguistic, psychological, and environmental factors rather than a single cause.
The first major finding indicates that linguistic limitations remain the most fundamental obstacle to students’ speaking ability. Limited vocabulary prevented students from expressing their ideas fluently, while grammatical uncertainty caused hesitation and incomplete utterances. In addition, pronunciation difficulties reduced students’ confidence and affected the clarity of their spoken messages. These linguistic challenges often occurred simultaneously, making spontaneous communication in English particularly difficult for the participants.
The second finding reveals that psychological factors play a significant role in shaping students’ willingness to speak English. Most participants experienced low self-confidence, speaking anxiety, and fear of making mistakes, especially when communicating in front of classmates who were perceived to have better English proficiency. These emotional barriers discouraged students from actively participating in speaking activities and often caused them to remain silent despite having ideas to express.
Furthermore, environmental factors were found to reinforce both linguistic and psychological difficulties. Students had very limited opportunities to practice speaking English outside the classroom because English was rarely used in their daily academic environment. The absence of English-speaking programs, language regulations, or extracurricular activities reduced students’ exposure to authentic communication, resulting in insufficient practice to develop fluency and confidence.
The findings of this study support previous research indicating that vocabulary limitations, psychological barriers, and limited exposure to English are the dominant factors influencing EFL students’ speaking difficulties. Therefore, improving students’ speaking ability requires comprehensive support that addresses all three aspects simultaneously. English lecturers are encouraged to create supportive classroom environments, provide more communicative speaking activities, and reduce students’ fear of making mistakes through constructive feedback and positive classroom interaction.
Finally, this study contributes to a deeper understanding of the challenges faced by non-course English students in developing speaking skills. The results may serve as a reference for lecturers, curriculum developers, and educational institutions in designing learning environments that encourage regular English communication. Future researchers are recommended to involve participants from different universities and educational backgrounds and to employ additional data collection techniques, such as classroom observations and focus group discussions, to obtain a more comprehensive understanding of students’ speaking difficulties.
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